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Thesis: 

French assimilation came with negative outcomes, was self-serving for the French image, and came with racialized
assumptions about indigenous Africans. For the scope of my research, I chose to focus on the countries of Morocco,
Senegal and Cameroon, post-independence and examine not only what textbooks and children’s literature from the late
90’s and early 2000’s showed in relation to the legacies of French colonization, I also will examine present day
indigenous voices and what they have said about the negative impacts of colonial legacies in their countries. Individuals
stated that they didn’t know why they learned what they did, what they learned was ambiguous, they felt outside of
their own culture, etc. This poster details two examples from my research.
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A. Observe cette scEne.
t. Ou se passe-t-ette ?

z. Decris la v6getation.
j. Quels animaux sont visibtes ?

4. De quoi se nourrissent-ils ?

5 Pourquoi certains animaux fuient-ils ?
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Answer the quesfions.
Whot hoppens when there is o drought?
Whv do onimols die?

Why do people become hungry ond thirsty?
Whot do orgonisotions do?
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Desultory Assimilation: 

Researcher Genevoix Nana studied the impact of English and French educational legacies in two Cameroonian bilingual
schools (pictured above). She notes “the stress on learning French and getting words right from the start was such that
pupils’ mother tongue was viewed as a threat to their learning of the school language.”3 A disparity was that the French
that was taught was Basque region French, which is different than traditional Parisian French. French schools provided
low levels of education that were not equivalent to institutions in metropolitan France. 4 The French never intended to
create indigenous elites who might effectively compete with them. Assimilation in French occupied countries was
meant to keep Africans in their perceived ‘place’.5

Figure 1:1 “Massanbo School 1 a pupil reads on the board while the 
teacher another pupil looks on.” Practicing enchainment.1

Figure 1:2 “Ribenabo School 2 teacher writes in French.2
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Racialized and Stereotypic Assumptions:

Pictured above, Cameroonian students, in the early 2000’s, are given prompts at the top stating that plants and animals
are in danger and then gives them a section on the protection of nature. Note: the actions are performed by indigenous
Africans; this subtly plays a role in racism. The prompts are le déboisement- deforestation, feux de brousse- bush
fires, la désertification- desertification, la chasse intensive- intensive hunting, le braconnage- poaching and la
pollution- pollution.(Figures 1:3-4) This example as well as Pupil’s Book (CM2) published by Macmillan, portray
common themes the news airs about the misfortunes of African countries. Drought, famines, and blights. White
westerners then are coming in to ‘rescue’ them through foreign aid. (Figure 1:5)

Conclusion: 

French assimilation in colonial education came with 3
major connotations for indigenous Africans in Morocco,
Senegal and Cameroon: major negative outcomes, was
self-serving for the French image, came with racialized
assumptions with indigenous Africans and was quite
contradictory in nature.

Study Abroad: 

I was able to experience firsthand French Education and
its nationalistic impact on school aged children and their
parents. In an impromptu conversation with my host
sister introduced her experience as Moroccan schoolgirl.
The amount of information they learned about France
instead of Morocco was eye opening. When she was
showing me her schoolbooks and novels, I noticed that
they all were based in France: white wealthy European
girls were all she had exposure to.

: _.=*=C =S,$EC1_

zu0

i aunPJ el Jnc

'ulssap anbeqr "ranblldxa rnod apua8gl aun stJtl

*,tt.
+

q
ilt

; sa1e1939n la salpurue sarqdsa saurppat rapre8annes uo-1nad luaulLuol '€
; aeuqlqord al ap sasne: siil ]uos sallanf 'z

;ra8uep ua ]uos saurplu1e arop pl la aunpJ e1 anb ud-1rp ronbino6 'r

'JiEUUOIEJq el eJtr.rol Jaltnl aJolue
lnt' Ir(s Jrualu 'n.redsrp tueLuellerrr;-+o E eJrolr(l
ap Jfreuuor al'066I srndap 'lsury 'saalEUJLLr

saraclsa,p lrrerrer\oJd strnpo.rd sJp JfJeLr-rLrrol
rl tlpretur (Srct) uor8urqse6 ap Lrortrra,\uor E'I I

' anbulg.p sa;arlsJJo-J sa,\JasaJ saprrc-rf
snld sap Jlrn(l lsa dnroy ap IELroqErr r.rud a1 la'r[q
l1p arerlsaJoJ eAJesJJ e1 -ra8arord ;nocJ lcfolc] nn
9roqEl? llro ofsJLrll(l ]a sasrElrnoJelLrBf sallrolllE sa-I r

'aa.r;asa;d lsa s:raclsa sap
gtrsJa^rp e1 slanbsal suep slaJnleu sr.red sap aeJ:)
no 'trorlr-rpdsrp ap saaleuau sa1ela89,\ la solulrrrlrr
saraclsa sel llraLlrrlrplolr 'arntclr e1 :aBaro,rcl Jnod rs

---'?li.r;i i'l -::t':tiiL.,-.-:- , .-l'. i

,iTffi5--+,*,5if *. ; *.: :,:..

orlnl
-1od e1 ta e8euuorpJg al'anrsuelur JssEqJ EI

I uorlergpres?p rl relrrertua tlrJ.\11.rtl
lJ slos sap rlrr ! JSnu aur.r trranbo,rorcl rnl-
'assno.rq ap xneJ sJp JJlor]rrolrr anbrlucl t:1

: sJbtt,\l1lls xlllttlrrui
say rr:d sccdn:l:ro sarr.I-rl1s sel tlresmper rnb'lueur
-eslogep al lJ rroltulnclocl r:1 ap norlr:tuaru8nr:.1

: sauerlrolrarld sar tuanbrlclxa sriosrrr s.marsur,
'JJOU Es Jp te arrllB+ ES ap sl.rf r'

sroit sal np.tacl r: anbrr3y,1 'sarunerap sanblanb r.

:'..i;"a ,:1 lri i

auJl
i sluared-s

ISSNT

I u a ut a u uot !^.t a. I g rt o ! t Dt n p1


